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Since the fifteenth century, mill ions of men and women were forced to 

leave from Africa. At other times, forced by different situations, they 

were brought to the Americas in search for a more promising future. 

These men and women also built this America, the one with the  

“Open Veins”, the one that seeks its second independence. 
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Afro-Argentines: In the Bicentennial of the 1813 Assembly                                                                          
 

Equal and Different  
The opposite of equal is not different. There is a mutual correlation between equal rights, that 

demand a democracy with social justice, and a set of public policies assumed and 

implemented as State policies that guarantee genuine respect for cultural, religious, gender, 

and ethnic diversity among others. 

These thirty years of democracy show progress in terms of equal rights, recognition of 

identities, and non-discrimination of minorities, although there is still more that needs to be 

done in order to guarantee full equality legally. 

In the case of Afro-descendants, we still need to prove into the process of visibilization 

and invisibilization of not only their cultures, but also of their role, zealously hidden by the 

“mitrista” history, the one our schools have reproduced for over a century. 

Slowly but surely, the real history is being uncovered, as seen from the eyes of the ower 

classes; which includes the possibility of recovering the cultural identity and history of Afro-

descendants in our country and region. 

We are excited about the possibility of making these materials available to teachers. 

These materials will be a valuable resource to update the educational system and to expand 

the rights of which CTERA is a part. 

         STELLA MALDONADO 

         General Secretary 

         CTERA 
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Educating for Diversity 

 

An Introduction  
By Agrupación Afro Xangô 

 
The contributions of the Afro community to the building of the Nation-state, culture, 

social development, and economics have unfortunately been invisible and/or unappreciated. In 

this regard, we understand that the creation and publication of educational material offer us a 

space from the complex task of re-thinking and revindicating the cultural and social diversity of 

our Argentina. Using this in terms of the hegemonic imaginaries and of the social identities 

affirmed and assumed as true in Argentina. Today, we propose a critical search for the national 

identity, which must be strengthened with the recognition of the contributions from all 

sociocultural groups.  

Therefore, we should ask ourselves about the existing relationships between the form 

and the content from which we perceive and represent the past and existing sociocultural 
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identities. Consequently, to inquire if all of the sociocultural groups have the same role in the 

hegemonic historical narrative of Argentina. 

 We start from the idea that states are formed as nations involving parallel processes, 

overlapping different formations of national imaginaries and representations of otherness 

(Briones: 1998). We can therefore say that the formation of the Argentine state involved a 

creation of a selective, classist and racist idea of the nation regarding the sociocultural groups 

included. It prioritized European migrants, and through different invisibilization and denial 

mechanisms, dismissed some other sociocultural groups  such as Afro-descendants and 

indigenous people. As mentioned above, it seems valid to embrace the process of social 

resignification, raising a critical review on one of the big outstanding issues: the place of the 

Afro population in the Argentine social history. The representation of an official history within 

the framework of the Nation-state must be understood as different levels of representations 

about the past, from which they reveal relationships and processes in the present. 

 Regarding the role and the contributions of the Afro-descendants, since the end of the 

nineteenth century, the writing of the official Argentine history involved a selective construction 

of the past, resulting in the invisibilization of their presence.  

 Our main purpose is to provide a material that allows us to contribute and critically 

investigate the role of the African and Afro-descendant population in Argentina from both a 

historical and a contemporary perspective.This will also serve to generate discussions from 

teachers, teaching assistants, professors, students, and adolescents from different 

neighborhoods, cultural centers, and social organizations. 

 The African people--also arriving by sea, but within the framework of domination and 

slavery--are included as people of the past in the pre-national imaginary, the colonial past, in 

the Rosista government, in the wars for independence, but yet are invisible as active subjects in 

the social, cultural, and political context of the twentieth century (Reid Andrews: 1989, Picotti: 

1998, Solomianski: 2003). This perspective must be analyzed and updated, and that is why we 

believe that the development of this material will provide new elements to think from a diverse, 

cultural perspective about the contributions of the Afro community. 

 

Pedagogical Objectives: 

● Highlight historical and current aspects influenced by the Afro Culture in Argentina. 

● Collaborate in the education and the integration of a society without discrimination, 

prejudice, or violence. 

● Promote the respect of human rights and the fight against racism, discrimination, 

xenophobia, and all related forms of intolerance through reading. 
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General Objectives: 

● Encourage the reconstruction of African roots in cultural terms and their contribution to 

national identity, by means of collective memory. 

● Promote educational action against racism, discrimination, xenophobia, and all related 

forms of intolerance. 

 

Educating for Inclusion 

 The development of this guide compensates for the historical gap in educational terms. 

That is the absence of the recognition and the invisibilization of the contributions of the Afro 

Culture in the building the national identity and also the promotion of the cultural values of 

Afro-descendants. 

 Historically in Argentina, a European and white image has been reinforced in a way that 

denies the contributions of Afro-descendants and Africans in the national culture, in the 

configuration of the Nation-state, and in the building of the country. It places them as subjects 

of the past and as nonexistent in our present, and therefore, painting the faces of children with 

cork for national holidays became a way to visualize something that supposedly no longer 

exists.  

 Argentina’s educational system is universal, free, and mandatory, reaching out to, 

almost every child in the country. This important opportunity allows for a common curriculum 

toward the formation of a national identity. However, the curricular content and the 

educational programs do not include in their lesson plans a plurinational, multiethnic 

perspective that respects different cultures that form the Argentine nation.  

 This pedagogical guide intends to break from the historical invisibilization suffered by 

the Afro community by recognizing their contributions to the national identity, and their key 

role in the building the Argentine state and their participation in the fight for independence. 

Their contributions also include their participation in the creation of the tango, the milonga, 

and the chacarera, all bastions of the Argentine identity, among others.  

This should be completed from a positive perspective that deconstructs the colonialist 

images that subordinate the African people in Argentine history, which reinforce the stigmas of 

racism.  

The National Assembly of Argentine Afro-descendants, held in March 2012, declared its 

objective “to...include across the curriculum from elementary to high school content referring 

to: African history, the slave trade process, the Afro cultural, social, political, and economic 

(among other topics) contributions to Argentina, including the present condition of the Afro-

Argentine community, and the current immigration.” We, Agrupación Xangô, understand that 

this educational tool enhances efforts for building and reevaluating a part of the history which 

is usually neglected: Afro history.  
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(Photo: Carolina Tévez, Afro Xangô) 

 

In addition, this provides some pedagogical and methodological approaches to implement a 

respectful and diverse approach to these topics.  

For example, Law No. 26,852 inspired by the Permanent Assembly of Afro-Argentine 

Organizations (A.P.O.A.A. per its Spanish acronym) established November 8th, the day of 

María Remedios del Valle’s death, as the “National Day of the Afro-Argentines and Afro 

Culture”. María Remedios was an Afro-Argentine who fought along side of Juan Manuel 

Belgrano in the battles for independence. Her troops called her “La madre de la patria” 

because of her bravery and courage, but she was invisibilized in the official history.  

All of this confronts us with the challenge of visibilizing our roots, our present and the 

relevance of the Afro Culture to our national heritage.  The main objective in promoting a 

multicultural perspective lies within the educational framework of this initiative.The 

fundamental challenge rests on beginning to change the history, to teach  the children in 

school another perspective of their country’s identity and its current representation:  a diverse 

and multicultural identity, where we are all part of the national community. As individuals, 

everyone is important and contributes to the whole, like in every classroom.  The 

representation of an official history within the framework of the Nation-state must be 

understood as layers of representations about the past, from which they reveal relationships 

and processes in the present. 
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Education should have an intersecting approach that encompasses diversity as a whole. 

That implies preventing our children from discriminatory stereotypes in one of the main spaces 

of socialization and education that is responsible for the formation of social and cultural 

integration. Therefore saying that Afro-descendants and Africans not only sold pies and 

empanadas during colonial times, as our children are asked to perform during national 

holidays. This stigmatizes Afro-descendants to a place of servitude, embarrassing our black or 

white children who have to paint their faces with a cork to represent something, that 

supposedly “no longer exists”.  

The National Law No. 26,852 also promotes including content that recovers the history 

of the Afro-descendants in the school curriculum. It is important to modify the contents of the 

curriculum from elementary school to higher education, promoting the creation of a new 

national history that recognizes the participation and the contribution of the enslaved Africans 

and their descendants in Argentina. This is an urgent task that we have to address.  

 National identity, as well as the Afro identity, is not something reified but constantly 

changing, as is the diversity that is found in each classroom, in each school.  Therefore, the 

challenge is to address this diversity respectfully, horizontally and from its complex and 

insufficient knowledge.  

 Being an Afro-descendant in Argentina is different in each province, in each history, and 

in each one of our bodies. Claiming that historical, social, and cultural diversity enriches our 

lives, our education and our society. Argentina is also Afro-descendant! 
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Teaching Unit: HISTORY 

 
As we have previously indicated, with this publication we aim to begin the great task of 

bringing the Afro presence in our country to the classroom. This challenge, which has as its 

general objective the recovery and importance of the contribution of Africans and Afro-

descendants, is related to the regional initiative. CTERA is part of this initiative that seeks to 

recover the ideology and the political-pedagogical practices of dark-skinned America. This 

initiative is part of the formation of a Latin American Pedagogical Movement. 
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 The work that we present here was completed within the context of the collaborative 

work between the teachers from the Escuela Normal Superior N°2 “Mariano Acosta” located in 

Buenos Aires and the Agrupación Afro Xangô. The units were developed by student teachers 

with the supervision of Mr. Esteban Sottile, a teacher at the institution. This section contains 

the final work of Mariano Acosta students: María Belén Iglesias, Soledad Canteros, Ileana Di 

Vruno, Paola Kler, and Lucas Barrientos. 

 With these activities we seek to address the past, the present and the culture of the 

Afro-descendants in our country. In each one of them, the authors propose the use of 

audiovisual, graphical, textual, musical and statistical resources. 

 

Education, Afro-descendants and Inclusion 
Author: Profesor Esteban Sotti le 

 

If there is a complex story that links Afro-descendants with education, it is the Ambrosio 

Millicay case. According to the records: Capitular del Cabildo of the province of Catamarca in 

the beginning of the 19th century,  Ambrosio, a mulatto, was whipped in the central plaza for 

proving that he knew how to read and write.  This significant event, that we discussed with 

Pablo Pineau one night in the “yellow box’s courtyard”, known as the Normal School Mariano 

Acosta, is always a good starting point to talk about education and law. 

In our educational system, not much is known about Afro-descendants. Speaking about 

it allows us to connect with a history of struggles and a cultural legacy that enriches us. We set 

out to address this topic and to start this journey together with student teachers in the Social 

Science classes. To achieve this, we invited Afro-descendant community organizations and 

consulted specialists who participated in the classes. Every meeting led to more questions, 

expanded knowledge, and served as the basis for each student to create a unit that would 

become the start of their final project. On the other hand, we analyzed the theoretical texts 

and examined the curricular designs. All of this allowed us to circumvent the idea of finding a 

single formula in order to pursue this issue, and at the same time to rethink the what and the 

how to teach as a whole and not separately.    

If at the beginning of the 19th century they were an important part of our population, 

where are they now? Were they all killed? Can we see their music legacy in the tango?  Ah, of 

course... El Regimiento Pardos... La Libertad de Vientres was in 1813 but slavery continued. 

The slave trade needed multiple actors.  How was it in our current country? These matters and 

issues formed part of the basis of our investigation and raised the challenge of how we think 

about them. The student body supported the idea of abandoning a positivist vision, avoiding 

naming battles, dates, places, or government policies, but at the same time it was necessary to 
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avoid the repetition of the same explanations. We should not focus on the memorization of 

either names or explanations.  

 Purposes, objectives, contents, students, teachers, transposition were words that were 

used in this work. In this manner, we began producing our own material that was the result of 

those discussions, of editing and unediting, and at the same time recognizing teachers as 

dedicated protagonists of the difficulty of teaching. Today, the students who took on this task 

are currently teachers in different schools in Argentina. 

 
Afro-descendants and the Building of the Nation-State 
 

Audience: 12 and up. 

Approximate duration: 80 minutes 

Directions: To begin the class, the teacher will divide the class into small groups and distribute 

the following articles: “El sargento Cabral era negro?” and “El Falucho que no fue  Falucho.”   

After reading them, the teacher will ask the groups to comment and discuss about what 

they read. That is, to give a small summary to the class about the reading. More than one 

group will read the same article, this will enrich the interpretations that each group gives 

resulting in the best interpretation of the article, maintaining as much information as possible. 

After discussing both articles, students will reflect on the people they read about, using 

questions like: What do both people have in common?  Are there Afro-descendant heroes in 

our history? Why? Do you think that there are currently Afro-populations in Argentina? What 

are their characteristics? 

The objectives of this activity are:  1) to introduce the students to the subject material 

so that they are able to recognize the Afro-communities as important subjects in our history, 

but also as victims of subjugations and discrimination just for having different colored skin;  2)  

to discuss the African population’s social role, pointing out the invisibility and silencing they 

suffered throughout history and making a comparison with the present. 

After the follow up, the students will be asked to access the Agrupación Xangô blog on 

their computers: http://agrupacionxango.blogspot.com.ar/ and to explore the page,  having 

the following questions as a guide: Who are they? What do they demand? What do they mean 

by social justice? By inclusion? What do they mean by invisibility? 

The teacher will give the students sufficient time so that they are able to find as much 

information as possible. A discussion will follow using the questions above, leading to possible 

debates. Meanwhile, the teacher will distribute a series of graphs to the different groups for 

the students to look at. 

. 
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1) Reasons for travelling to Argentina: 

- To work and to look for work - 50% 

- To explore / Enjoy traveling - 17% 

- Family and friends - 17% 

- To improve their economic situation - 12% 

- To study - 8% 

- To look for change - 6%4 

- To escape dictatorships, wars - 5% 

- Other - 8% 

 

     Were you employed before coming? 

- Yes - 62% 

- No - 38% 

 

Source: Elaboración propia Proyecto “El legado de África”. Dir. Karina Bidaseca (Facultad de 

Cs. Sociales - UBA) 

Note: The percentages do not add to 100% because individual responses could include more 

than one category (per answer). 

 

     2) Education: 

- Elementary school not completed: 6% 

- Elementary school completed:       9% 

- Secondary school completed:        56% 

- University and/or equivalent completed:       25% 

- Religious Coran School:                 4% 

 

Source: Elaboración propia Proyecto “El legado de África”. Dir. Karina Bidaseca (Facultad de 

Cs. Sociales - UBA) 

 

     3) Gender Discrimination: 

- Race or Ethnicity: Women - 56%; Men - 57% 

- Employment:  Women - 39%; Men - 40% 

- Police Violence:  Women - 11%; Men 43% 

- In Public Institutions:  Women - 12%; Men - 18% 

- Other: Women - 35%; Men - 33% 
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Source: Elaboración propia Proyecto “El legado de África”. Dir. Karina Bidaseca (Facultad de 

Cs. Sociales - UBA) 

 

Total interviewed: 257 individuals 

 
Out of the total sample of people, only 13% of men said they were traveling for family or 
friends, and 52% to look for a job. 
 

After observing the tables, a discussion will take place relating the information from the 

tables to the articles read.  What characteristics do the populations have? 

This second part of the activity has the goal of recognizing Afro-descendants as political 

and social subjects reclaiming their rights against the racial discriminations that they continue 

to suffer, and the ongoing struggle against their invisibilization and silencing. The tables give 

the students additional information regarding these populations. They can see some of the 

reasons for the African migration,their educational level and the major causes of their 

discrimination.   

As the closing writing activity, the students respond to the following prompts:  

Imagine that, for economic reasons, your family decides to travel to Angola for a long period of 

time and you have to continue your studies there. How do you think you would be greeted? 

How do you imagine you would be treated there? What do you think your relationship would 

be like with the city and its people?  Do you think it would be easy for you to adapt? 

 

HISTORY: Triangular Trade and Colonial European Domination 
 

The trading commerce from the 15th to the 19th centuries between the European, 

American and African continents is known as triangular trade. This trade was related to the 

necessities of the development of capitalism in Europe, for which it was supplied by its 

colonies in Africa and America. The precious metals, food, and primary goods were used to 

sustain the demographic, economic and manufacturing growth. 

In this international division of labor, colonial America soon became a producer of 

agricultural and mining commodities, in turn requiring slave labor. Europe became the main 

producer of manufactured goods, requiring more and more quantities of food for workers and 

their families, precious metals as a form of Value Reserve, cotton and wool for their yarns and 

fabrics, as well as hides and other metals for tools and clothing. By then, Africa had become an 

exporter of ivory and precious metals, but mainly the supplier of slave labor. 

 Slaves were brought to the sugar, tobacco, cotton, coffee, and cocoa plantations in the 

Portuguese (Brazil), Dutch (Antilles and Surinam), British (Jamaica and South America), French 
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(Antilles and South America), and Spanish (Caribbean and South America) colonies. Others 

went to the mining developments in Peru, Upper Peru, and the Amazon. 

 By the end of the 18th century, the colonial situation had changed significantly, along 

with the emergence of modern capitalist manufacturing centered on industrial development. 

The incorporation of machinery and the steam engine would completely change production, 

this milestone known as the Industrial Revolution, would eventually decrease the need for slave 

labor. Along with new conditions and political ideals, this reality would have an impact on the 

abolition of slavery. 

 
NEWSPAPER ARTICLE 
Title: El sargento Cabral era Negro? 

Author: Rolando Hanglin 

Published in La Nación newspaper on June 5th , 2012 

 

In her speech on May 25th, 2012, President Cristina Fernández stated that Sergeant 

Juan Bautista Cabral was black, and possibly of Angolan descent. Since the statement 

provoked skeptical smiles, we decided to research this at the library. 

A reputable source is the “Combate of San Lorenzo”, by R.P. Herminio Gaitán. First 

conclusions: it seems improbable that Cabral, on his deathbed, said “I die satisfied, we have 

beaten the enemy”. Almost everyone in the world dies reluctantly, especially in the middle of a 

battle. But according to the “Tradiciones” by Pastor Obligado, he said something similar, 

though less solemn, “Leave me, comrades. Who cares about Cabral’s life? Go fight, we are 

few”. To be more exact, he would have said it in Guaraní, with the following words, “Avyá 

amanó ramo yepé, ña jhundi jhegere umí tytaguá”. The valiant soldier thus rejected the help of 

his friends, that came to help him in the middle of the battle, that only lasted 15 minutes. 

Juan Bautista Cabral could be the son of Don José Jacinto Cabral y Soto, and the 

“morena” Carmen Robledo. She, later married the “moreno” Francisco, who also had the 

surname Cabral, because he was also a slave of the Cabral family. Perhaps for this reason, 

many sources claim that Cabral was the son of Carmen and the slave Francisco, therefore a 

slave himself, because he was born before the enactment of the Libertad de Vientres law and 

of the abolition of slavery. 

  These facts are confirmed in a letter dated December 4th, 1812 from Don Luis Cabral, 

his owner, where he refers to the situation as “our black Juan Bautista who asks me in his letter 

to write to San Martin to bring him to the infantry because he is in danger in the cavalry”.  The 

black people were often part of the infantry, since they were bad jockeys, so poor Cabral 

would have a better chance of surviving on foot in the infantry.  
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 Cabral was born in Saladas, province of Corrientes.  He never married, and as a slave, 

he worked as an unskilled laborer. Surely he joined the soldiers upon their organization, and 

from Buenos Aires he asked his owner to intercede for San Martin as is shown in the 

reproduced paragraph above.  Cabral was black, yes, and a slave.  Not even his possessions (a 

horse and a ring) really belonged to him.  He was only 20 years old.  His assets declared as: a  

“rosillo” horse with Don Luis Cabral’s brand and a gold ring that his owner Doña Tomasa kept. 

 Finally, Cabral was not a sargent.  According to Gaitán, he was “simply a soldier without 

status”, stated by San Martin himself.  There is also no evidence of a postmortem promotion.  

San Martin ordered an oval plaque to be placed above the Retiro’s quarter to say:  “For the 

soldier, Juan Bautista Cabral.  He died in action in San Lorenzo on February 3rd, 1813”.  

It is unlikely that the Libertador wrote those words in Guaraní to later translate them, 

given that he, Don José, had left Yapeyú at four years old.  He heard the beautiful indigenous 

language of his childhood again. In summary, Cabral was black and yes, a slave. Not even his 

possessions (a horse and a ring) truly belonged to him since he himself was the property of 

Don Luis Cabral, legally at that time. 

         Indeed, the African slaves sold in Argentina, came from Angola and the Congo, 

grouping themselves into various “nations” such as the “Benguelas” and the “Congos.” All of 

them spoke distinct dialects from Bantú.  Of their spoken language, we still use today words 

such as tango, tongo, conga, batuque (barullo) and milonga, among others.  

         In 1810, the Afro population was up to 50% in some territories of the Río de la Plata, 

such as Tucumán, and represented a considerable group during the time of Rosas by 1852. 

The Battle of Caseros and the “Conquista del Desierto” (1879-1883), together with the large 

waves of Italian, Spanish, Irish, Syrian, Lebanese, Polish, and Croatian migration faded the 

physical characteristics of black people, such as their hair and their skin, features less 

commonly found in our country today. Without a doubt, some of their rhythm has remained, in 

the candombe and the chacarera from Santiago del Estero with the sound of the bombo. There 

is also a hint (or more) of Afro or indigenous traits in the brown skin of our people. 

         Many of the slaves were “donated” to the patriotic armies by the slave owners, as one 

might give away a mule or a shotgun.This was, perhaps, the case of poor Cabral.They say that 

at the end of the Battle of Chacabuco, San Martín walked through the corpse-covered field and 

expressed with sorrow, “My poor black people!”. That was the color of the majority of our 

soldiers at that time. In spite of being tortured by the cold and not accustomed to riding 

horses, they fought heroically. Because of that they deserve much more than the March of San 

Lorenzo. 
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HISTORY: Two Milestones in the Official History of the End of Slavery  
  

The processes by which new independent states were formed in the old colonial territories of 

America brought with them the emergence of a new political and judicial legislation. Since the 

end of the 18th century to the end of the 19th century, different voices were heard against 

slavery and servitude, progressively resulting in the abolition of slavery. 

         In political terms, our country had two significant events toward the abolition of slavery. 

The General Constitutional Assembly, that started their sessions on January 31st, 1813, 

declared among one of its first rulings, the Freedom of Wombs, which included all African 

mothers and the freedom of the African slaves entering the country. This ruling did not cover 

the Afro residents who entered the country or were born prior to the date of these rulings. Not 

until 1853 with the forming of the National Constitution, slavery would be formally abolished in 

the Argentine territory. This did not result in the real abolition of servitude and slavery. 

 

HISTORY: Afro-descendants and the Ethnic Diversity in the Agro-
exporting Project 
 

The process of invisibilization of the Afro population and their contributions was part of 

the political, economic, social, and cultural strategy of the ruling class in the second half of the 

19th century. Within this context, the oligarchic government encouraged migration from 

European countries, looking for qualified laborers for the Argentine agricultural exporting jobs. 

This strategy, a strong civilizing project, had the objective to suppress cultural and 

ethnic diversity. A political, military, and intellectual leader of the elite class, Domingo Faustino 

Sarmiento, referred to the existing diversity in the country as “a combination of races incapable 

of or inadequate for civilization” (Sarmiento, Domingo F. (1849) Educación Popular. 1948 Ed. 

Lautaro, Buenos Aires). The main leaders and intellectuals of the hegemonic elite characterized 

gauchos, indigenous people, and Afro-descendants as part of the “barbarie”, a term used for 

everything beyond the limits of society and the State. This concept allowed for the groupings 

of the population in ethnic, religious, cultural, and gender terms.  

As a result, European ethnicities remained on the forefront, emphasizing whiteness, and 

the categories of negro, zambo, mulato, and pardo were combined into just trigueño. With 

time, these categories also disappeared from the census, resulting in a under-representation of 

the Afro population.  

The military participation of Afro-descendants and the epidemics, where indeed 

thousands of people died, were exacerbated in the official historiography. Consequently, the 

dominant narrative argues that the Afro-descendants disappeared during the invasions, 

because of the yellow fever or in the Paraguayan War, among others.   
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The newspaper records and the Rio de la Plata region storytelling however, show that 

the Afro-descendants had a social and culturally active life. This was found in the ceremonies, 

rhythms, and traditional dances in the Rio de la Plata such as the tango, 

candombe,malambo,milonga or payada, just to mention some cultural expressions accounting 

for a supposedly national culture. Many researchers support that the culture, back then and 

presently, functions as an anti-hegemonic manner of the Afro contribution (Kleidermacher). 

  

NEWSPAPER ARTICLE 
  

Title: “ El Falucho que no fue Falucho” 

Author: Eduardo Parise 

Published in the newspaper Clarín on January 24th, 2011 

  

Somehow, like in Edgar Allan Poe’s story, in which everybody is looking for a letter that they 

always have right in front of their eyes, in our “Secret” Buenos Aires there are images so 

obvious that are often invisible. One example is the monument located in the small triangular 

square on Fitz Roy, Santa Fe, and Luis María Campos, in Palermo. It has been there since May 

23rd,1923 and it was the first work done by Argentine artists. 

         Made from cast bronze, also in Argentine shops, the piece was started by Francisco 

Cafferata (1861-1890), who committed suicide at age 29.  Lucio Correa Morales, his apprentice 

continued his work and after being located some time at the intersection of Florida and 

Marcelo T. de Alvear, next to the San Martín plaza, it was moved to its present location. 

         But the most interesting thing about the work is not the heroic image of a soldier 

embracing his flag, but rather the character it evokes. The history compiled by Bartolomé Mitre 

in his book about San Martín and the South American emancipation, recalls the heroic deed of 

Antonio Ruiz, a black soldier that was born in Buenos Aires. At he was dying, he was part of the 

Regimiento del Río de la Plata, by that time in Peru, a part of the liberation campaign. 

         That history says that Ruiz, whom everyone called Falucho, was executed after a 

rebellion in El Callao’s shelter, an event that would restore the Spanish flag on the tower’s 

flagpole. Since Falucho refused to honor the flag, he was executed. Mitre recalls that before he 

died, the soldier shouted: “Long live Buenos Aires”. And although the flag he held before he 

died is not mentioned, it has always been assumed that it was Argentinian. The monument in 

Palermo portrays this image. 

 This is the history that has always been told. However, other accounts doubt that the 

black soldier assassinated in El Callao was Antonio Ruiz. They state that, in this regiment, there 

was only one soldier with this name--who, in 1819, was already second corporal, which makes it 

impossible for him to be at the guard post in February of 1824 (when the assassination 
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occurred in the tower). They also mention that there was no such firing squad execution, but 

that the soldier was killed by bayonets. To add more to the controversy, General Miller’s 

testimony indicated that, in 1830, the Black Falucho was still walking through the streets of 

Lima. 

 Most likely, the black soldier that gave his life in El Callao was another Falucho and not 

Ruiz. In the liberating army of San Martín, there were some 1,500 black Creoles who--thankful 

to the revolution for making them free--joined the campaigns in the Northern Army, 

commanded by Manuel Belgrano, as well as The Andes Army, led by José de San Martín. 

 The legend of the Black Falucho lives on. It is said that when they killed him horrifically, 

they called him “revolutionary.” To this, he responded: “Bad to be a revolutionary, worse to be 

a traitor.” A few blocks from the monument recalling this heroic act there is another great 

equestrian statue. It portrays the Italian hero Giuseppe Garibaldi and was inaugurated in June 

of 1904, in front of the old entrances that were in Palermo until 1917. But that is another story. 

 

HISTORY: María Remedios del Valle, The Afro-Argentine “Capitana” and 
“Madre de la Patria” 
 

María Remedios del Valle fought to abolish 

the colonial regime. Afro-Argentine, daughter and 

granddaughter of Yorubas and Europeans. With no 

date of birth on record, she grew up in the 

“Mondongo” Montserrat neighborhood, and after 

the death of her mother  when she realized that she 

was the daughter of the person who enslaved her, 

she fled the house in which she was born. 

 Afro-Argentine. María Remedios del Valle 

was part of the first generation of Afro-Argentines 

and was a descendant of African kings. Expert in 

African religion, freed from a slavery without 

representation, she was a daughter, wife, mother, 

lover, friend and fighter of the new American land 

that was emerging. Revolutionary and fighter, she 

participated in the Andalusian Corps. According to the commander of this Corps, “She helped 

the soldiers and kept their rucksacks to lighten their march to the ‘Corrales de Miserere” during 

the Barracks Campaign”. On July 6th, 1810, she joined the Northern Army, following the 

expedition to Upper Peru, just like her husband and children (one of them adopted). She was 
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the only survivor from her family, giving up everything for freedom and the emerging 

homeland. 

 Branded for l i fe. Despite her great loss, she continued to fight. Approaching the 

Battle of Tucumán, she presented herself before General Manuel Belgrano to request that she 

be able to help the wounded on the Battlefield. Being that Belgrano was reluctant to 

incorporate women among his ranks, he denied her permission. But she was persistent and 

María Remedios de Valle reached the battlefront encouraging and assisting the soldiers, who, 

seeing her courage and dedication, began to call her "La Madre de la Patria". 

With the troops acceptance and recognition, after the victory Belgrano named her 

"Captain" of his army, and continued to fight at her side, experiencing together the tragic 

retreat of Upper Peru (1811) and the Jujuy Exodus (1812). In 1813, following Belgrano and his 

army she fought in the Battle of Ayohuma. Despite the defeat, the female presence was crucial 

in Ayohuma, the women helped the wounded and many of them even fought more than the 

soldiers. Maria Remedios played a very important role, being one of the so-called "Niñas de 

Ayohuma".  

There, she was shot and taken prisoner by the royalist army, who punished her with nine 

days of public lashing for helping several patriots escape. Those marks would remain for the 

rest of her life. With great courage she escaped from her captors to return to Belgrano’s 

command, this time working as a carrier in a territory occupied by enemies. Following the 

death of General Manuel Belgrano, on June 20th, 1820, she returned to Buenos Aires after 

years of fighting. Old, tired and saddened by the loss of her family, she settled into a ranch on 

the outskirts of the city.  

In spite of playing an important role in the patriotic battles, and without the means to 

live in Buenos Aires, she sold produce and became a beggar near the Recova, a building that 

separated the Plaza de la Victoria and the Fort. The neighbors who helped her were attentive 

listeners to her war stories, in which she mentioned her past as Captain of the Belgrano army 

and showed them those terrible scars.  

Recognition. In August of 1827 Juan José Viamonte recognized her near the 

Cathedral and called out to her -"La Capitana"- as she was known in the army. For Maria 

Remedios del Valle it was the beginning of a long road towards obtaining a pension in 

recognition of her accomplishments, so that she could live better,. On November 11, 1827, 

Viamonte presented to the Commision of  Buenos Aires the petition for her to obtain 

compensation for the services rendered to the country. At that time, Buenos Aires was still 

fighting against Brazil, so the Commission rejected the request, arguing that it was not 

important. For the Commission other matters took precedence over a petition for a pension for 

an Afro-descendant woman that few people knew.  
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Approximately a year later, on June 9th, 1828, Viamonte assumed vice president and 

with this title pursued the petition before the Commission authorities. After a long debate, they 

made the decision to grant her the pension, beginning March 15th , 1827, which was the 

starting date of her rank as Infantry Captain. The pension was a monthly installment of thirty 

pesos, a very low amount for a city like Buenos Aires, in which a pound of meat cost two pesos.  

As a comparison, at that time a laundry woman was earning almost 20 pesos per day and Maria 

Remedios del Valle was granted a pension of one peso per day. However, her file remained 

active and on November 28th, 1828, it reached the General Accounting Office and in 1829 she 

was promoted to main Sergeant of the Corp of the Infantry of the disabled soldiers.  

It was not until 1835, when Juan Manuel de Rosas assumed his second term, that he 

recognized her as a retired member of the army, and thus giving her the ranking of Sergeant, 

increasing her pension. Grateful for Rosas’ support in this recognition, Maria Remedios del 

Valle adopted the last name of Rosas, making it official in the lists of pensions in November 

1836. She was known under this new name until her death, November 8th, 1847, date in which 

a note read: “The head Cavalry Sergeant, Doña Remedios Rosas died”.  

A patriot. In spite of the records indicating her recognition, everything implies that she died 

in poverty and not likely that she collected her entire pension or that it was enough to cover 

her expenses in old age.  From a historical perspective, there is still much to learn about this 

Afro-Argentine patriot. But what is certain is that she existed, and she was one of the many 

women and anonymous soldiers that devoted themselves to fight for the freedom of the 

country. The Argentine history has forgotten her for more than a century. Now 200 years after 

the Assembly of 1813, that 

initiated the movement 

towards slavery 

abolishment in Argentina, 

she is recognized and 

admired for her 

accomplishments: Maria 

Remedios del Valle is the 

figure that inspires the 

celebration of November 8 

as the “Day of the Afro-

Argentines and of the Afro 

Culture”.  

 
Celebrating the adoption of the law. 
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Teaching Unit: CULTURE 
 

An important official recognition to the Argentine Afro-descendant community took 

place in 2013 with the passing of Law Number 26.852 in the National Congress. This law is a 

step towards the visibilization of the contributions of the Afro community in the building of the 

Nation. This is also the result of the fight of the Afro community in Argentina following Maria 

Remedios del Valle’s leadership.  

Afro-Argentine contributions began mainly with the enslaved Africans in the colonial 

period, but remain present in our national identity through their descendants and through the 

subsequent migrations from Africa. With regard to these significant contributions, it is 

important to promote their value within the Afro-descendant communities, as well as society in 

general.  This, in part, is the purpose of this guide.  

 This collective work of identifying and assessing the Afro-Argentine contributions leads 

to the recognition of diverse identities. Recognizing the Afro contributions is part of a 

discussion about national identity, and therefore, a step towards a realization of cultural rights.  
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Contributions of Afro Culture 
 

We can’t think about Africa without the concept of the drum in African cities; the drum 

has always been invaluable in daily life. 

It appears everywhere in African life, being the rhythm of Africa, the most significant 

instrument of the black continent. It traveled on the slave ships and arrived after a transatlantic 

journey to America, particularly to the Rio de La Plata. It is here that we begin to identify the 

contribution of the African slaves (and later, Afro-descendants) to the culture of a society in the 

midst of transformation. 

With the beat of the drum, Afros celebrated the different rituals and festivities that they 

brought with them from Africa. A visible trait related to this early contribution is what we know 

today as the candombe. The candombe (brotherhood, celebration) is a rhythm that comes 

from the diverse mix of rhythms that the slaves brought with them from Africa, though the 

candombe itself originated in the Rio de La Plata in the colonial period. Records from those 

times recall that it was played both in Montevideo and Buenos Aires. With time, the candombe 

began to disappear and there are no records of how the candombe was played during that 

period, due to the different experiences that the Afros had in what we know now as Argentina.  

 However, the Banda Oriental, the territory that we know now as Uruguay, was different, 

since the candombe remained there longer. There, the slave families were able to keep the 

beats and ceremonies, despite the harsh conditions to which they were exposed under 

colonialism, wars, disease, lack of nutrition, etc. It is the candombe that the black descendants 

of slaves in Montevideo inherited. The candombe that we know today in the Rio de la Plata is 

similar to the one played in Montevideo. This is the rhythm that we know here in Argentina and 

today we can hear it played on the weekends throughout the streets of San Telmo, Barracas, 

Parque de los Patricios, to name a few neighborhoods. The same rhythms played here are also 

known throughout the country, from north to south. Because of its powerful and captivating 

beat, people from all over Argentina come together to learn this rhythm, keeping alive the 

African legacy. 

 Another contribution that we find in the culture is in the language and its words. Many 

words of African origin are part of our daily language, and we use them everyday, even though 

many of us do not know the true meaning of the word and its origin. Quilombo, cachengue, 

mandinga, milonga, mondongo, are only some of the words that are part of the Buenos Aires 

slang that we have inherited from the African people. 
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Quilombo 
 

 We use this term often when there is a problem, a mess, or a fuss. But the true meaning 

of the word is the fight itself, the fight for freedom in the context of colonial America. The 

quilombo was, back then, the place of the enslaved and marginalized people’s rebellion, facing 

the oppression from their masters, kings and viceroys. In these hierarchical organized societies, 

also including the indigenous people and the creoles opposed to the colonial system, different 

strategies were developed in the fight against the oppressor. 

The enslaved people hid in these communities, the quilombos, that spread throughout 

America; wherever there was slavery, there was always a quilombo. 

 One of the most resistant in the fight against the Facenderos oppressors was the 

Quilombo Dos Palmares, that lasted for 130 years (1580-1710) in the north of the territory that 

we know today as Brazil. Their leader, force, and ideologist was Zumbi Dos Palmares. 

 This is how we find within our language the true meaning of our identity. These are 

steps towards the self-recognition of the process of the building of our Nation.  

 

Tangô 
 

By Lucas Barrientos 

Audience: Seven graders.  

Approximate duration: 80 minutes 

 

In the collective imaginary many times some stories usually portray an incomplete 

history. This usually happens in the case of the 

tango, which reminds us of the “Buenos Aires 

querida”, a city with an astonishing landscape, 

streets, and a European style. This historical 

perspective talks about the conquest, revolution, 

culture and nationalism. Through time, this image 

was passed on from generation to generation, 

particularly in the schools. But the history of our 

country is a more complex network of social and 

political relations, influenced by cultural factors. 

What happens to the identity with such complexity? 

Is Buenos Aires represented with one history, one 

origin, or is it the result of many different facts that 

built the current city of the Rio de la Plata? The 
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common saying “Argentina is a melting pot” can be questioned. This is necessary for the 

introduction of the perspective of this unit. Under a constructivist approach, cultural identity is 

not inherited but formed.   

To address the Tangô, we propose to work with the students’ previous knowledge 

about the topic to generate change at the conceptual level. The teacher will teach Social 

Sciences using a reflection, critical thinking and justification to help the students form their own 

opinions.  

 

Directions: 

The teacher will ask the students to generate images and symbols that represent the tango. 

Then the teacher will ask the students to draw a collective image of individuals and things 

related to the tango on the blackboard. Next, the students will create a list of information 

about the dance and the culture. For example: the clothing, the posture, the dance, the 

gender dynamics, and questions about the dialect used. Afterwards, the teacher will show 

images of “black tango”. Students will compare these images to the image created in class. 

The class will then discuss the following questions: What is the real tango? What do you see in 

each image? What are the similarities and differences? 

 

To continue the activity, the class will listen or read (at the teacher’s discretion) the lyrics of 

“Tango Negro” by Juan Carlos Cáceres. Later, students will discuss interpretations of this topic 

using the following lead questions: What does this milonga tell us? To what does the title 

refer? 

The teacher will divide the class into groups of 4 or 5 students and then pass out a list of 

definitions of the word “tango” from different sources.The objective is to discuss the different 

concepts and approaches through the reading and the interpretations.  

At the same time, the teacher will write on the board the following passage from Alfredo 

Zitarrosa, Uruguayan singer and composer:  

 

“La milonga es hija del candombe así como el tango es hijo de la milonga”  

 

[“The milonga is the daughter of the candombe as the tango is the son of the milonga”] 

 

Tango definit ions 

 

Text: 

“Although it applies to music with very distinct features and form, tango is a word 

whose origin relates to the same historical experience: The cultural exchange between Spain 
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and America. According to historians like José Gobello and Ricardo Rodríguez Molas, it has 

African roots and comes from the slave trade.  In some African languages, it referred to a place 

designated where blacks were gathered in order to ship them as slaves.  The word 

“tangomao” was an African expression taken from Portuguese that meant “someone who 

trades slaves”. Later in America, the places where blacks gathered to dance and sing were 

called tangos, and included all music played there too. Similar to the term “tambor”, tango 

was thought to be a modification of tambor since it also referred to the gathering place to 

dance in different Latin American countries in the 18th and 19th centuries.” (Enciclopedia 

Microsoft Encarta) 

 

"A dance of Argentine origin in a two-four tempo, with slow movement and a variety of steps, 

performed by a couple embraced, usually accompanied by the bandoneón.  Music and song of 

this dance." (Diccionario General de la Lengua Española VOX) 

 

"(Possible onomat. voice). 

1. m. Rio de la Plata dance, internationally known, embraced couple, binary rhythm and two-

four tempo. 

2. m. Music of this dance and lyrics with which it is sung. 

3. m. Party and dance of people of African or popular origin in some American countries" 

(Diccionario de la Real Academia Española)  

 

"(Onomatopoeic voice that imitates the sound of a drum); noun m. 1. Couples dance, with 

many steps, which is danced ... (1 and 2) [Music] Tango. It is a way of musical expression that 

includes singing and dancing. From uncertain origins, came from... (3) [Music] Tango. Origins 

from the flamenco, without any relationship to the Argentine style made popular by Carlos ... " 

(Enciclonet.com) 

 

"America, blacks or humble people’s dance, origin of the ballroom dance with the same name. 

Chile, Cuba, dance of the low class. Colombia, chewing tobacco.  Honduras, indigenous music 

instrument, type of drum. México, rechoncho. " (Diccionario de Regionalismos de la Lengua 

Española) 

 

"Esteban Pichardo, in his Diccionario Provincial de Voces Cubanas, (Matanzas, Real Marina 

print, 1836, page 242) defined: 'Tango. N. m.n. Gathering of young black slaves to dance to 

the sound of their drums or atabales'. In Buenos Aires, the houses where blacks gathered to 

dance were called tangos, by the beginning of the 19th century.   Tango is probably a word of 

Portuguese origin, introduced in America through the Afro-Portuguese créole of San Thomé 
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and arrived to Spain from Cuba. " 

(Un siglo de Tango!) 

 

"Dance of a couple embraced that was in style between the two world wars of the twentieth 

century. In its beginnings, at the end of the nineteenth century, it was danced in lower income 

parts of Buenos Aires, as an embraced couple's dance with unique figures and cuts generally 

led by the male. Its current form was adopted at the beginning of the 20th century, when it 

entered the popular dance halls of Buenos Aires. France made it fashionable shortly before 

World War One. And, with that international stamp, it entered in the repertoire of ballroom 

dancing and popular songs. Its extraordinary popularity in Argentina began to decline in the 

fourth decade of the twentieth century, and in the middle of the century it became popular 

again. Its structure is varied: musically, it can have 2 or 3 pairs, of 16 tempos each, usually in 

major or minor rhythm, or alternating one with the other; its most outstanding feature is the 

tempo: a 2/4 accented tempo, which often becomes a 1/4. Its lyrics, likewise, allow for all the 

themes, styles, forms and tempos, although the use of the slang stands out. Its origins are 

uncertain; with the Andalusian tango, the flamenco dance of a woman with extravagant 

tapping, it has nothing in common but the name and the rhythm; it seems to be related to the 

habanera and the milonga, songs that we do not how they started to dance to during the 

period indicated above. " (Biografías, historia, geografía y cultura de la República Argentina)  

Source: http://www.me.gov.ar/efeme/diatango/word.html” 

 

The teacher can ask the students to write a review of the definitions of tango as another 

assignment.  

 

Finally, the students, in their formed groups, will search information regarding a musical group 

in which they are interested, who have been influenced by the Afro culture. Some examples 

include musical genres such as hip-hop, reggae, jazz, salsa, rumba, etc. In the following class, 

there will be a brief presentation of each group in front of the class.  

 

 

 

 

 

 

 

 

 



 27 

 

 
 

Teaching Unit: The Present 
 

Let’s Talk about Afro-descendance  
 

Talking about the Afro contribution to the Argentine identity is complicated. We 

believe that the process of invisibilization that the legacy of our ancestors has had is legitimized 

by what the dominant historiography decided: to lay the foundations of the Argentine national 

identity under a white European model, in a racist manner. 

This process, however, could not effectively make a fundamental part of the national 

identity disappear. It goes beyond the imposed limits with which it has been rejected. A simple 

and a certain way to find the established roots of the Afro presence in Argentina is visibilizing 

their features where it is impossible to deny them. 

The Porteño culture, for example, has kept in its jargon/slang, words of African origin 

disguised and thought to be from white immigrants that came from the ships.Therefore, there 

is no argument for those denying their origin. Slang words such as Milonga, Quilombo, Ganga, 

Mandinga, Mondongo, etc., allow us to understand to what extent the African contribution to 

the Argentine nationality is present in our daily language.  
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It is crucial to demonstrate the strong African presence in our Nation state by means of 

educating our children. We believe this is one of the more motivational and inspiring ways to 

fight racism.  

Our children will end the ongoing racism if they learn early on that the Afro contribution 

is not just a dead concept or that it ended with the wars for independence. Similarly, that Afro-

descendants are only visible in the national holidays plays represented as subservient 

characters.   

Today we need to acknowledge some very important steps in the development of 

strategies to solve this problem of invisibilization. There is no doubt that by the Argentine 

government approving the Law Number 26.852 designating November 8th as the National day 

of Afro-Argentines and of the Afro culture, a historical landmark was made. That allows us to 

move forward on the visibilization process in which we are immersed today.  

 From a symbolic point of view, this achievement driven by the Agrupación Xangô and 

the Asamblea Permanente de Organizaciones Afro de Argentina (APOAA), is just as important 

as including the ethnic-racial option in the past national census. This allows us to collect current 

data on the Afro-descendant population.  

That is to say, to understand this achievement, we can use this statistical data as a means to 

visualize what it is when we talk about invisibilization. 

 In some parts of the population it is believed that the majority of the Afro-descendants 

are foreigners. This is what we, the Afro organizations, constantly denounce and contest. It is 

also what keeps us vigilant to the fight against racism and xenophobia.  

The assertion that in Argentina there is no Afro-descendant population and that the few 

that are present are from other countries, remains inconsistent with the data that the census 

gives us. According to the census, 92% of the people that self-identify as Afro-descendants 

were born in the country, and the remaining 8% indicate to have been born abroad. 

 In this way, the statistical data becomes very important because it allows us to use it to 

dismantle popular perceptions rooted in the national imaginary.  

Because of the aforementioned, it is very important when we think about Argentine 

culture, its music, its language, its past and its present, to keep in mind, now and forever, the 

impossibility to deny what we can’t and shouldn’t hide from those who are going to be the 

future actors in a more inclusive America.   

Our task then is to create the most effective way to implement our ambitious project.  

We believe that this pedagogical guide should be used in our children’s classrooms. It 

has the basic tools that allow us to address the Afro culture with respect and also with the 

enthusiasm to share the foundation that will shape our future.  

That is what the invisibilization process has not been able to defeat: everything about 

the country, its struggles for independence, its labors of the land and the city, its newspapers 
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and magazines of the beginning of the century, our skin, our traits, our words, and our past and 

present musical preferences. In all the corners that enclose our identity, the Afro presence 

emerges. We think we should only let ourselves be questioned by the reality that surrounds us. 

Learn to look at who we are, how we see each other, and how we look at our surroundings. 

 If we simply learn to look better, we will understand that the Afro-descendant presence 

is more alive than ever. Let us undertake this task with care, patience, and fundamentally with 

great joy. 

 

Argentina is also Afro-descendant and the task is to make us visible! 

 

Agrupación Afro Xangô 

 

Culture, Ethnocentrism, and Racism 
Author: Professor Pablo Pelaez 

 

The human being has grown in social groups, in interaction with others, so there is the 

human need of belonging, of affiliation and of identification with a group in which, general, is 

the one in which we were born. That group includes its environment, norms, customs, common 

roles and social ties, but at the same time, it gives security and protection against nature and 

other groups. All of this can be understood as the culture of that community. 

           In this regard, it is common to consider one’s own culture and its ideology as the best; 

therefore differentiating it or imposing it on the "other" culture. Many times we have seen in 

history where a group or a social class dominate others and impose their cultural norms. The 

dominated groups are often excluded from rights and possessions. In these cases, it is not only 

that the dominant ideology and cultural patterns are considered as the best, but also that there 

are economic interests. 

           Several cultures coexist in our country’s cities and share many things, and they can be 

called multicultural. However, the dominant culture is a Eurocentric, Western, Christian, and 

patriarchal one that does not respect the differences and promotes the exclusion of the 

popular cultures. Denying cultural diversity legitimizes the relationships of exploitation and the 

ideology imposed to these dominated groups, excluding other ways of understanding social 

relationships, health, nutrition and other collective rights. 

           There are many ideological concepts that are and were used to reaffirm the domination 

and the exclusion, all part of imposing the notion that we are unequal societies when, in reality, 

equality is not the goal to achieve but is the starting point. We are equal though different, 

inequalities are created by those who dominate. One of the concepts imposed to reaffirm the 

domination and the exclusion is that of the human race. As it is used in zoology: it starts from 
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inequality with the "scientific" objectivity of a pure naturalist and the "scientific" knowledge of 

the "races". This is easily transformed into racism to discriminate against the other by 

supposed biological inequalities. It is not something new. During the Spanish colonization of 

“Nuestramérica”, the social fragmentation imposed by the empire was justified as "racial 

inequalities".            

Nowadays, multiculturalism or pluriculturalism is a way of describing or naming societies 

in which several cultures coexist. Cultural diversity is recognized, but it is not addressing the 

relationships within diversity, that is, how are the relationships of domination, exchange or 

discrimination. Therefore the inequalities and exploitation are not recognized. In order to 

understand these relationships, we may start with the concept of interculturality, which implies 

relationships and respect between cultures. In that interaction, they are assumed as different, 

but also able to communicate and get to know each other. It's not an easy task, but with 

dialogue and getting to know one another these relationships can be changed.  

           In any case, one should avoid that the observation and the study begin with the 

inequality and equate sameness to homogeneity. We have to consider that we are all equal but 

different.  

           Thus, intercultural education can be a tool for communication; in the learning process, 

one can get to know and respect or appreciate the other, to understand that we are equal but 

different. This could reduce or eliminate racism in a society where social relationships are 

unequal. Following the words of Simón Rodríguez, "education, schools for everyone, because 

we are all citizens,” that is to say we are equals, teaching in the equality and not for equality.  

 

African Population in Argentina, Past and Present 
By Ileana Di Vruno, Paola Kler 

 

Brief Introduction: 

In this unit, the teacher will introduce the topic of Afro-descendants in Argentina at the 

elementary level, recognizing shared stories and roots with this cultural group.  

 To do this,the teacher will begin the unit with a video from the Department of 

Education’s Paka Paka channel and the well-known character Zamba. The goal of this video is 

to question the origins of Niña, an Afro-descendant girl born in the Viceroyalty and the 

daughter of a freed slave.  

 Then the teacher will present the topic of slavery/slaves and contextualize the arrival of 

the slave ships in order to introduce the continent from which they came.  

 By using a map, the teacher will locate the African and American continents, and then 

South America and the port of Buenos Aires, identifying the route of the slave ships.  
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 The next step will be to introduce the topic of identity, from one’s own identity in terms 

of “how I grew up and how I am determined”. Our identity is part of all of us, what we and 

others like, where we were born, and how we dress and talk. Our personal history is shaped by 

the way our family is, and how our friends are and how we relate to them.  In order to engage 

the students, the teacher can use the “Cultural Clashes” activity.  

 The class will conclude by getting to know the African continent through the story: 

“Irene in Senegal”. Therefore identifying a continent that has within it different communities. 

Their people arrived to our country for different reasons, during the Viceroyalty period, having 

lasting effects. 

  

ACTIVITY 1 

Video: La asombrosa excursión de Zamba en el Cabildo  

http://pakapaka.gov.ar/es/la-asombrosa-excursion-de-zamba-en-el-cabildo/  

 

Duration: 20 minutes 

Instructions: Watch the video: “La asombrosa excursión de Zamba en el Cabildo”.  

 

When the video is finished, the class will discuss the following questions: 

Who are the characters in this video? 

Where is Zamba from? 

Where is Niña from? 

 

The teacher will have the students invent the history of Niña and Zamba’s family, then draw 

them. (Depending on the size of the group, each student can share both stories, or just Niña’s.) 

  

In order to encourage their oral skills, the teacher can use the following questions: 

 

How did Niña’s parents arrive in Buenos Aires in 1810? (This will introduce the topic of slavery 

to be covered in the next class) 

 

ACTIVITY 2 

Slavery: A game. 

Approximate duration: 40 minutes 

  

1. A card is given to each student, one saying “Master” and the rest “Enslaved”. Play 

“Master Says”, following the logic of “Simon Says”, where the master gives orders to 

the group, who must comply. The cards can be changed to switch the roles.  
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2. After the game, the class will reflect on this activity using questions like: What did you 

feel when you were playing? How did you feel about the roles? Do you like being given 

orders? Were there things that you didn’t want to do? Does this game have anything to 

do with the video that we saw in the last class? 

3. After this reflection,the class can brainstorm what the word “enslaved” means. 

4. From this, the class will create a collective definition of the meaning of slavery.  

5. The teacher will show a world map on the board, indicating where America, Europe, 

and Africa are (the students saw part of this in the Zamba video). Then the teacher will 

highlight on the map the route that the slave ships took during the colonial period.   

6. Each student will be given a white sheet and three different figures (they can be 

geometric shapes that resemble the continents). The teacher will tell them that each 

one represents one of the continents mentioned and will asked them to place them on 

the sheet having the world map as a reference. The teacher can do the same on the 

board with her/his own larger figures. Then the students will be asked to draw the route 

of the slave ships on their papers. 

 

 

ACTIVITY 3 

Prior to this activity the teacher will need to have the students create a collage, a story or a 

song with their family. This project will attempt to record each family’s historical identity.  

During class students will share their projects. 

Then each student will create a self-portrait, depending on their writing skills, the teacher can 

ask them to write a story that goes along with the picture, where they can talk about 

themselves. 

The teacher can guide them with questions like: What are some things you like? What are 

some things you don’t like? Who do you play with, what do you like to play? 

Then the students can share their self-portraits and the stories they wrote.  

The next activity will be playing the “Corner Game” 

 

Corner Game 

 

It starts with all the students in the center of the classroom. The teacher will then ask a question 

and each corner will have a different answer.  

Ex. What flavor ice cream do you like? 

1st corner: Dulce de leche 

2nd corner: Chocolate 

3rd corner: Strawberry 



 33 

4th corner: Chocolate chip  

 

Students will then go to the corners to identify their answers. If their answer is not at a corner, 

they can stay in the center. Then the questions and the answer are changed (the answers can 

be already taped in the corners).  

 

The activity will conclude with the class discussing the following: “Today we started by sharing 

family stories. Did you only include what you liked or what your family liked? Then you made 

your self-portrait and some of you wrote a narrative. Did you only include what you liked?” 

To finish the teacher can encourage a reflection about the students personal and social 

identities. The teacher can conclude by showing the students how they have a personal history 

that is defined by their family history, that of their friends, and the social context in which they 

are immersed. 

 

ACTIVITY 4 

Game: We are the results of cultural shock.  

 

The teacher will give every child a colored card that could have their name on it and then 

instruct them to walk around the room with background music on. It could be music that the 

children bring, or Afro music. The teacher will tell them that when the music stops playing that 

they should find a partner and exchange a piece of their cards. The game ends after having 

several exchanges. 

 

ACTIVITY 5 

Story: Irene en Senegal 

https://espanolparainmigrantes.files.wordpress.com/2010/01/irene-en-senegal.pdf 

 

The teacher will project on the screen and read the story Irene en Senegal (up to page 24). The 

goal of this activity is to familiarize the students with the unknown and distant continent of 

Africa. The objective of this activity is also to consider from the macro to the micro, from what 

happens or happened in Africa to what happened or happens here. 

After the projection of the story, everyone will discuss what was read. 

It’s always beneficial to utilize trigger questions like: What words did you hear in the story that 

you didn’t know? What do you think they mean? 

Next, the teacher will ask the students to form different groups give cards with one of the 

words listed below to each group. The teacher will ask the students to discuss the word’s 

meaning and later share it with the rest of the class. 
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1. Malaria 

2. Haggle 

3. Mamboy 

4. Boubou 

5. Wolof 

6. Baobab 

7. Enslavement 

 

In the follow up, the teacher will guide the responses that the groups are giving in order to 

elaborate on the definitions.  

 

NOTE ON MULTICULTURALISM 

History is plagued of painful and bloody events that are part of the growth and maturity 

of societies. But we must not forget that at first sight something different is not synonymous 

with being inferior or superior. What is not the same can nourish and enrich the other.  

  The native communities that have survived in our country and in the rest of the 

American continent are still being attacked by the “old cultures”. The contamination and the 

pseudo-culturalizing bombardment seeking homogenization, are topics on which we need to 

focus. What kind of society are we pretending to build? 

For a pluricultural and free society, it is essential to learn to respect the different ways of 

inhabiting the earth. We must respect the idea of multiculturalism and work to protect the 

indigenous communities that managed to survive. 

 

Cultural Diversity and Afro-descendants    
Author: Soledad Canteros  

 

 Did you know that October 12th used to be known as “The Day of the Race” and in the 

year 2010 the name was changed to “The Day of American Cultural Diversity”? 

 This was the date that traditionally commemorated Christopher Columbus’s arrival to 

America. Today, it also encourages a historical reflection and intercultural dialogue about the 

rights of the indigenous people. In 1917, the then president of the country, Hipólito Yrigoyen, 

signed a decree to commemorate this date as  “The Day of the Race.” If the original idea was 

to establish a date indicating the union of the American territories that shared a common 

language , origin, or religion and that the American nations should be pluralistic in culture, 

ethnicity, and race, clearly calling it the “Day of the Race” was not correct.  
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 The date of October 12th is thought of as the point that marks the birth of a new 

identity, fruit of the encounter and the fusion of the indigenous people from the continent with 

the Spaniards, who were the colonizers. But for the indigenous people, the colonization did not 

result in the cultural enrichment, full integration to the “old world” or an experience of 

successful exchanges . 

 Far from it, the indigenous people were separated from the territory. The native culture 

was not respected. The Spaniards took all that turned out to be useful and the rest was 

systematically eliminated over time. 

 For the reasons mentioned, among others, it is why our country, since 2007, insisted on 

giving this date a different name. The decision to change the name was very important, 

considering that calling it the “Day of the Race” was offensive and discriminatory. This change 

left behind the commemoration of the American conquest and the process of  “cultural 

homogenization” that only valued the European culture, to give way to the understanding and 

the respect for the great cultural diversity that the indigenous people and Afro-descendants 

have provided and are still providing to the building of our identity. 

 

CONCLUDING ACTIVITIES 

 

Follow-Up One: 

 The teacher will ask,  “What is cultural diversity to us?”  and will write the responses on 

the board. Once everybody has participated, the class will define this concept in relation to 

diversity and cultural variation, as well globally and regionally in which different cultures 

interact. In a few words, there are different and diverse cultures. 

 The teacher will then ask  “Why is the coexistence of different cultures important?” At 

this point the students’ opinions are important since different points of view will surface as well 

as topics for meaningful reflection.  

 It is important to say that many states and organizations consider that cultural diversity 

is part of a shared human heritage. These states and organizations also have favorable 

attitudes that encourage the preservation and promotion of that diversity.  

 To further the discussion, the teacher can use questions like: “Do you know that there 

used to be people of other cultures in Argentina? Do you know that today there is  cultural 

diversity, meaning that you live everyday with people of other cultures? Where?” 

 To think about these questions, the class will explore and think about the experiences 

of these people, by asking: “Does discrimination against those with a different culture than us 

exist? In other words, is there exclusion towards people having a different culture than us?” 

 

Follow-up Two: 
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 In groups, the class will read carefully the newspaper article titled “En Argentina, ‘no 

hay negros’”  

To work with the text, the idea is to find other articles about the same topic, but 

presented in various ways; for example, written by different media. The students will work in 

groups, and each one will receive an article from a different source. The homework to be 

completed is to rewrite it, using all they have read and discussed in the class. The students 

should generate their own journalistic account of what happened. This will be extremely 

interesting since this is where they will encounter the different points of view regarding the 

topic and the way in which they perceive it.  

The class will share their work, and will continue the discussion with questions like: 

“What conclusions can we take away from this? Is discrimination ongoing towards people of 

other countries or Afro-descendants (as it is in the case of the original newspaper article)?” 

  

Newspaper Article 
Title: En Argentina ‘no ha negros’  

Author: José Baig 

Published in BBC Mundo on 09/28/2002 

 

 In one of his writings, Jorge Luis Borges recalls that by 1910 or 1912 there was a 

tenement house (neighborhood house) of black people on the corner of Uriburu and Vicente 

López, and another on Sarmiento Street, “when I was a boy they were very common,” he says.  

However, this black presence vanished in the city that used to be the main port of entry for the 

enslaved, in route to what today we know as the “Cono Sur”. 

 

The First “Desaparecidos” 

 “The first “desaparecidos” were us. They hid us”  said María  Lamadrid1, president of 

the Foundation África Vive, a non-governmental agency that carried out the first census of 

blacks in Argentina.  África Vive calculates that the Afro-Argentines, descendants of slaves, 

make up close to two million people in the whole country.  

 However, today a lot of them have white skin, a result of the mix with the many 

European migrants, but still carry in their blood, and many times in their names, their African 

ancestors. In spite of this, many people continue to believe that there are no blacks in 

Argentina.  

                                                
1 Maria Magdalena Lamadrid, “Pocha”, Afro-Argentine, is president of the Asociación Africa 

Vive 
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A few years ago, María Lamadrid wanted to travel to an International Conference in Panama. 

On that day, she showed customs her new passport. “I showed it to them and the customs 

agent that saw it yelled out ‘it’s fake!’ and they arrested me”. When Lamadrid explained to 

them that her passport was legal, the agents responded, “there can not be black Argentines”.  

 

From which planet are they?   

Without a doubt, it is a fact that the majority of the Afro-descendant families of Argentina have 

lived on this land for more time than many of those from European descent. Nevertheless, the 

prejudices are still present. 

Flavia, a high school student and daughter of the sixth generation of Afro-Argentines recalls 

that one time in school, a classmate--upon seeing that she and her cousins were black--asked 

her “Where are you from?”. “I felt like as if I was being asked what planet I was from”, said 

Flavia.  

 

The Prejudices  

Flavia’s aunt, Carmen, has not only felt prejudice but also is convinced that she was 

discriminated against in the nursing home in which she worked for 20 years doing cleaning 

services. “They did not promote me, I did the same thing for 20 years and they never gave me 

an opportunity. Some of the patients asked that I did not enter their rooms.” Maria Lamadrid 

attributes these incidents to the “prejudice and ignorance that exist about the presence of 

blacks here in Argentina”. She only hopes that one day Afro-Argentines can have the place 

that corresponds to them both in history and in society.  

 
Together, CTERA and the Agrupación Afro Xangô assume the objective to work towards the recognition 

of the Afro identity within the educational system. In this regard, we consider this guide to be the first 

step toward including the topic of Afro history in the public schools. However, it is necessary to include 

personnel and efforts to carry out this objective.     

Our objective is connected with the recognition of the Afro roots of Latin America, without ignoring the 

history of oppression, massacres, and subjugation -to which the indigenous people were also subjected 

to- by the imperialists. This task begins by recovering the history of millions of men and women that 

were forced to leave from Africa since the fifteenth century and continues with the visibilization of the 

reality of those who were forced to come to America in search of a more promising future.These men 

and women are the ones who made and continue to make this America, the one of the “Venas 

Abiertas”, that seeks its second independence.  

 
CONFEDERACIÓN DE LOS TRABAJADORES  

DE LA EDUCACIÓN DE LA REPÚBLICA ARGENTINA (CTERA) 
AGRUPACIÓN AFRO XANGÔ 


